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Question 1
(Suggested time—40 minutes. This question counts for one-third of the total essay section score.)
Many high schools, colleges, and universities have honor codes or honor systems: sets of rules or principles that are
intended to cultivate integrity. These rules or principles often take the form of written positions on practices like
cheating, stealing, and plagiarizing as well as on the consequences of violating the established codes.
Carefully read the following six sources, including the introductory information for each source. Then synthesize
information from at least three of the sources and incorporate it into a coherent, well-developed argument for your
own position on whether your school should establish, maintain, revise, or eliminate an honor code or honor system.
Your argument should be the focus of your essay. Use the sources to develop your argument and explain the
reasoning for it. Avoid merely summarizing the sources. Indicate clearly which sources you are drawing from,
whether through direct quotation, paraphrase, or summary. You may cite the sources as Source A, Source B, etc.,
or by using the descriptions in parentheses.
Source A
Source B
Source C
Source D
Source E
Source F

(cartoon)
(Vangelli)
(Dirmeyer and Cartwright)
(Kahn)
(table)
(McCabe and Pavela)
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Source A
Bacall, Aaron. “Recent Research Has Shown That a
Spycam Can Greatly Improve the Honor Code.”
Cartoon. CSL CartoonStock, n.d. Web. 10 April
2013.

The following is a cartoon from an online cartoon archive based in Great Britain.

www.CartoonStock.com
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Source B
Vangelli, Alyssa. “The Honor Code Vote: One Student
Senator’s View.” ParentsAssociation.com.
ParentsAssociation.com, n.d. Web. 1 April 2013.
The following, an excerpt from a student’s account of the introduction of an honor code at her high school,
Lawrence Academy—a private boarding school in Massachusetts—was originally published in the school newsletter
in May 1999.
When the honor code proposal first came under consideration in the spring of 1998, many students, including
members of the Senate, were quick to criticize it. Students did not fully understand the role of an honor code; many
saw it as another rule to obey. The earlier drafts of the honor code included specific penalties for violations of the
honor code, which many students opposed. Students were expected to report or confront a fellow student if they
knew that he/she had cheated, lied, or stolen. Failure to confront or report a student would result in a period of
probation. Students opposed this obligation to take action against another student because they did not see it as their
responsibility. They feared that a mandate to confront peers would create friction and that a subsequent report could
not easily be kept confidential. . . .
After much discussion and debate in class and Senate meetings, the proposal was revised to eliminate any formal
disciplinary actions, although the expectation to take action if one witnessed or knew about any dishonest behavior
still existed. I saw the revision to eliminate all formal penalties in the honor code as a huge step in gaining student
approval, both inside and outside of the Senate.
Another part of the code which received student criticism was a requirement for students to write a pledge of honor
on every piece of work submitted, stating that it was the result of their own thinking and effort. Many students
thought that a pledge of honor for each piece of paper submitted was excessive, but a less frequent pledge of honor
could be a helpful reminder of their responsibilities. This section was revised to require a pledge of honor at the
beginning of each term, affirming that each student will behave honestly and responsibly at all times. In signing this
pledge of honor, students have reminders of these moral values and a responsibility to perform honestly in the school
environment. The revised pledge of honor also helped gain student approval for the honor code.
Another turning point occurred when students began to examine the role of an honor code as something other than a
new set of rules and regulations to obey. In order to understand the purpose of an honor code, the real question was
what type of environment we wanted to live in. As Senate members, we brought this question to class meetings for
discussion. Most responded that we needed an environment where students and faculty could live in complete trust
of one another. Although some did not see a need for an honor code, we, as Senate members, concluded that this
type of environment could only be achieved through first adopting an honor code. Implicit in an honor code is a
belief in the integrity of human beings; it also provides students a clear explanation of the importance of behaving
with the integrity and the expectation that our resulting actions will increase trust and respect in the LA [Lawrence
Academy] community.
As the time to vote for the honor code approached, I and many other student members of the Senate felt pulled in
two directions; we wanted to vote based on our consciences, but we wanted to represent the remaining skeptical and
uncertain views of our fellow students. At the time of voting, most of us took the first option and voted according to
our consciences, which we believed would eventually benefit every member of the school.
I voted in favor because I wanted to go to a school where I could feel comfortable taking an exam without worrying
about someone looking at my paper and where I could be trusted visiting a dorm as a day student. I imagined that
other students and future students of Lawrence would feel the same way.
Although the full acceptance of an honor code will take time, an important process has begun, one which I believe
will ensure moral action and thinking here at Lawrence Academy.
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Source C
Dirmeyer, Jennifer, and Alexander Cartwright. “Honor
Codes Work Where Honesty Has Already Taken
Root.” Chronicle of Higher Education. Chronicle of
Higher Education, 24 Sept. 2012. Web. 20 March
2013.
The following is excerpted from a commentary published in an online newspaper focused on higher education.
The possibility that 125 Harvard students “improperly collaborated” on an exam in the spring has galvanized a
continuing discussion about the use of honor codes. While Harvard administrators hope that an honor code can
improve the academic integrity of the college, critics—especially Harvard students— are skeptical that signing a
piece of paper will suddenly cause a cheater to change his ways.
They’re right. Not all colleges have what it takes to make an honor code effective— not because the students aren’t
honest, but because they don’t expect anyone else to be. And with honor codes, expectations determine reality.
According to research by Donald L. McCabe, a professor of management at Rutgers University who specializes in
student integrity, students at colleges with honor codes— typically student-enforced—cheat less than their
counterparts elsewhere do. Our experience at Hampden-Sydney College would seem to support this conclusion: We
find little evidence of cheating, even when professors work in their offices during exams. Indeed, you have not seen
an honor code at work until you have seen a show of hands for those who did not do the reading for today’s class
turn out to be completely accurate.
Our honor code is strictly enforced, and the enforcement is handled by an all-student court. Students convicted of
lying or cheating can expect to receive punishments ranging from suspension to expulsion.
However, honor codes don’t always work. Mr. McCabe says that their success depends on a “culture of academic
integrity” that leads students to take enforcement of the rules seriously. But economic theory suggests that it’s more
a matter of expectations. When it works, the culture makes for a successful honor code as much as the honor code
makes for a successful culture.
Student expectations about the integrity of their classmates can determine whether the college culture reinforces
honesty. Say that each student arrives as a “cheater” type, an “honest” type, or somewhere on the continuum
between them. Whatever the individual’s innate level of integrity, we believe that each student will decide whether
or not to cheat by weighing the costs and benefits.
With a peer-enforced honor code, the likelihood of being caught depends on other students’ tolerance for cheating.
Students who enter a college of mostly “honest” types will more often choose not to cheat even if they are innately
“cheater” types, because the higher risk of getting caught makes the costs greater.
That leads to a feedback loop, as more of the population behaves like “honest” types than normally would,
increasing the impression that everyone is honest and raising still higher the expectation of being caught. This
feedback loop generates the culture of trust and integrity that students—like those at, say, Davidson College, which
has a well-publicized honor code—reportedly value so highly.
Unfortunately, the feedback loop can go the other way. If a student enters a college with mostly “cheater” types, not
only are the costs of cheating very low, encouraging fellow “cheater” types to cheat, but the benefits of cheating (or
the costs of not cheating) are very high, encouraging even “honest” types to cheat. That leads more students to cheat
than would normally do so, creating a culture of dishonesty.
The success of the honor code, then, depends on the expectations that students have of their peers’ behavior, which
is why colleges with successful honor codes must invest considerable resources in programs that influence how the
honor code is perceived.
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Source D
Kahn, Chris. “Pssst— How Do Ya Spell Plagiarism ?
Cheating Scandal Tests Honor Code at U. Va.”
Daily Press. Daily Press Media Group, 14 April
2002. Web. 10 Sept. 2013.
The following is excerpted from an article in a regional newspaper headquartered in Newport News, Virginia.
At the University of Virginia, there’s a saying that students soon commit to memory: “On my honor as a student, I
have neither given nor received aid on this assignment/exam.”
Students write this on every test in every class during their college career, pledging as their predecessors have
since 1842 never to lie, cheat or steal. It’s a tradition that’s made Thomas Jefferson’s school a richer academic
environment, students say, as well as an easier place to find lost wallets.
But even here, where honor is so well defined and policed by an elite student committee, plagiarism has become a
problem.
Since last spring, 157 students have been investigated by their peers in the largest cheating scandal in memory.
Thirty-nine of those accused of violating the school’s honor code have either dropped out or been expelled—the
only penalty available for such a crime.
Some students who had already graduated lost their diplomas.
“It’s not like we’re saying we hate you, it’s just that we have standards here,” said 22-year-old Cara Coolbaugh, one
of the students on U.Va.’s Honor Committee who has spent countless hours this year determining the fate of her
peers.
The scandal began in a popular introductory physics class designed for non-majors. The course, which explores
pragmatic topics such as why the sky is blue and how light bulbs work, usually attracts 300 to 500 students per
semester— too many to watch closely. Instructor Lou Bloomfield said he started to worry about plagiarism after a
student confided that some of her friends had copied papers from a file at their sorority. To find out for sure,
Bloomfield spent an afternoon programming a computer to spot repeated phrases.
He fed in computer files of 1,500 term papers from four semesters of classes, and matches started popping up.
“I was disappointed,” Bloomfield said. “But I wasn’t so surprised—I have a large class.”
A few of his students had simply copied from earlier work. Others had lifted at least a third of their papers from
someone else.
The Honor Committee, whose 21 members were elected just before the plagiarism scandal hit, was overwhelmed.
Most professors usually have a few people they’d like to investigate. Bloomfield handed over a list of more
than 100.
Philip Altbach, a higher education scholar at Boston College, said he isn’t surprised. “Plagiarism is more common
now,” he said. “It’s just easier to do.”
The Internet provides an inexhaustible source of information, and it’s tempting to simply insert phrases directly into
reports, Altbach said.
Used with permission of The Associated Press. Copyright © 2013. All rights reserved.
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Source E
Sledge, Sally, and Pam Pringle. “Assessing Honor Code
Effectiveness: Results of a Multipronged Approach
from a Five Year Study.” Research & Practice in
Assessment 5 (2010): 4-12. Web. 20 March 2013.

The following table is from a research report describing an ongoing study at a small public university to assess
student, faculty, and alumni perceptions of academic integrity.
Student Research and Results
Members of the student honor council were encouraged to create their own survey and administer it in their classes.
Faculty oversaw the research project. . . . The student survey was given in Fall 2007 and Spring 2008 resulting in
275 usable responses. The findings are located in [the following table].

Highlights from Student Research: 2007-2008
%

Topic
Students who believe the honor code is enforced fairly

48

Students who do not know the range of sanctions that can occur

42

Students who would report a fellow student for cheating

8

Students who say the honor system is discussed in class and on the syllabus

65

Students who have violated the honor code and not been caught

40

Students who believe that failure on the assignment was a reasonable sanction
for a violation of the honor code

88

Source: Sledge, S. & Pringle, P. (2010). Assessing honor code effectiveness: Results of a multipronged approach from a five year study.
Research & Practice in Assessment, 5, pg. 9.
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Source F
McCabe, Donald, and Gary Pavela. “New Honor Codes
for a New Generation.” Inside Higher Ed. Inside
Higher Ed, 11 March 2005. Web. 20 March 2013.
The following is excerpted from an opinion piece published in an online publication focused on higher education.
Research confirms recent media reports concerning the high levels of cheating that exist in many American high
schools, with roughly two-thirds of students acknowledging one or more incidents of explicit cheating in the last
year. Unfortunately, it appears many students view high school as simply an annoying obstacle on the way to
college, a place where they learn little of value, where teachers are unreasonable or unfair, and where, since
“everyone else” is cheating, they have no choice but to do the same to remain competitive. And there is growing
evidence many students take these habits with them to college.
At the college level, more than half of all students surveyed acknowledge at least one incident of serious cheating in
the past academic year and more than two-thirds admit to one or more “questionable” behaviors—e.g., collaborating
on assignments when specifically asked for individual work. We believe it is significant that the highest levels of
cheating are usually found at colleges that have not engaged their students in active dialogue on the issue of
academic dishonesty— colleges where the academic integrity policy is basically dictated to students and where
students play little or no role in promoting academic integrity or adjudicating suspected incidents of cheating.
The Impact of Honor Codes
A number of colleges have found effective ways to reduce cheating and plagiarism. The key to their success seems
to be encouraging student involvement in developing community standards on academic dishonesty and ensuring
their subsequent acceptance by the larger student community. Many of these colleges employ academic honor codes
to accomplish these objectives.
Unlike the majority of colleges where proctoring of tests and exams is the responsibility of the faculty and/or
administration, many schools with academic honor codes allow students to take their exams without proctors
present, relying on peer monitoring to control cheating. Yet research indicates that the significantly lower levels of
cheating reported at honor code schools do not reflect a greater fear of being reported or caught. Rather, a more
important factor seems to be the peer culture that develops on honor code campuses—a culture that makes most
forms of serious cheating socially unacceptable among the majority of students. Many students would simply be
embarrassed to have other students find out they were cheating.
In essence, the efforts expended at these schools to help students understand the value of academic integrity, and the
responsibilities they have assumed as members of the campus community, convince many students, most of whom
have cheated in high school, to change their behavior. Except for cheating behaviors that most students consider
trivial (e.g., unpermitted collaboration on graded assignments), we see significantly less self-reported cheating on
campuses with honor codes compared to those without such codes. The critical difference seems to be an ongoing
dialogue that takes place among students on campuses with strong honor code traditions, and occasionally between
students and relevant faculty and administrators, which seeks to define where, from a student perspective, “trivial”
cheating becomes serious. While similar conversations occasionally take place on campuses that do not have honor
codes, they occur much less frequently and often do not involve students in any systematic or meaningful way.
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Question 2
(Suggested time—40 minutes. This question counts for one-third of the total essay section score.)
On the tenth anniversary of the assassination of Dr. Martin Luther King, Jr., labor union organizer and civil rights
leader Cesar Chavez published an article in the magazine of a religious organization devoted to helping those in
need. Read the following excerpt from the article carefully. Then, in a well-written essay, analyze the rhetorical
choices Chavez makes to develop his argument about nonviolent resistance.

Line
5

10

15

20

25

30

35

40

45

Dr. King’s entire life was an example of power that
nonviolence brings to bear in the real world. It is an
example that inspired much of the philosophy and
strategy of the farm workers’ movement. This
observance of Dr. King’s death gives us the best
possible opportunity to recall the principles with
which our struggle has grown and matured.
Our conviction is that human life is a very special
possession given by God to man and that no one has
the right to take it for any reason or for any cause,
however just it may be.
We are also convinced that nonviolence is more
powerful than violence. Nonviolence supports you if
you have a just and moral cause. Nonviolence
provides the opportunity to stay on the offensive, and
that is of crucial importance to win any contest.
If we resort to violence then one of two things will
happen: either the violence will be escalated and there
will be many injuries and perhaps deaths on both
sides, or there will be total demoralization of the
workers.
Nonviolence has exactly the opposite effect. If, for
every violent act committed against us, we respond
with nonviolence, we attract people’s support. We can
gather the support of millions who have a conscience
and would rather see a nonviolent resolution to
problems. We are convinced that when people are
faced with a direct appeal from the poor struggling
nonviolently against great odds, they will react
positively. The American people and people
everywhere still yearn for justice. It is to that
yearning that we appeal.
But if we are committed to nonviolence only as a
strategy or tactic, then if it fails our only alternative is
to turn to violence. So we must balance the strategy
with a clear understanding of what we are doing.
However important the struggle is and however much
misery, poverty and exploitation exist, we know that
it cannot be more important than one human life. We
work on the theory that men and women who are truly
concerned about people are nonviolent by nature.
These people become violent when the deep concern
they have for people is frustrated and when they are
faced with seemingly insurmountable odds.
We advocate militant nonviolence as our means of
achieving justice for our people, but we are not blind
to the feelings of frustration, impatience and anger
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which seethe inside every farm worker. The burdens
of generations of poverty and powerlessness lie heavy
in the fields of America. If we fail, there are those
who will see violence as the shortcut to change.
It is precisely to overcome these frustrations that
we have involved masses of people in their own
struggle throughout the movement. Freedom is
best experienced through participation and selfdetermination, and free men and women instinctively
prefer democratic change to any other means.
Thus, demonstrations and marches, strikes and
boycotts are not only weapons against the growers,
but our way of avoiding the senseless violence that
brings no honor to any class or community. The
boycott, as Gandhi taught, is the most nearly perfect
instrument of nonviolent change, allowing masses of
people to participate actively in a cause.
When victory comes through violence, it is a
victory with strings attached. If we beat the growers at
the expense of violence, victory would come at the
expense of injury and perhaps death. Such a thing
would have a tremendous impact on us. We would
lose regard for human beings. Then the struggle
would become a mechanical thing. When you lose
your sense of life and justice, you lose your strength.
The greater the oppression, the more leverage
nonviolence holds. Violence does not work in the
long run and if it is temporarily successful, it replaces
one violent form of power with another just as
violent. People suffer from violence.
Examine history. Who gets killed in the case of
violent revolution? The poor, the workers. The people
of the land are the ones who give their bodies and
don’t really gain that much for it. We believe it is too
big a price to pay for not getting anything. Those who
espouse violence exploit people. To call men to arms
with many promises, to ask them to give up their lives
for a cause and then not produce for them afterwards,
is the most vicious type of oppression.
We know that most likely we are not going to do
anything else the rest of our lives except build our
union. For us there is nowhere else to go. Although
we would like to see victory come soon, we are
willing to wait. In this sense, time is our ally. We
learned many years ago that the rich may have
money, but the poor have time.
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Question 3
(Suggested time—40 minutes. This question counts for one-third of the total essay section score.)
An anthropologist studying first-year students at a university in the United States writes that friendly phrases like
“How are you?,” “Nice to meet you,” and “Let’s get in touch” communicate politeness rather than literal intent.
What, if anything, is the value or function of such polite speech?
In a well-written essay, develop your position on the value or function of polite speech in a culture or community
with which you are familiar. Use appropriate evidence from your reading, experience, or observations to support
your argument.

STOP
END OF EXAM
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